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Abstract 
Ever since schooling and curriculum were made to serve 
economic purposes at the expense of moral education, the world, 
especially USA who pioneered it has benefited from it as 
evidenced by their advanced economy and technology but not 
without paying the price for neglecting other central aims of 
education. For instance advanced as their technology is, it has 
been helpless in stemming the rising tide of criminal activities 
there. In Nigeria, even the Police assigned to track down 
criminals has become the chief criminal; the Politician forces 
himself on the populace not to serve but to exploit and he is 
prepared to crush any opposition on his way. This paper ha s 
therefore recommended, among others, the following ways out of 
our neglect of moral education: monitoring of the non-teacher 
educators of character; including character formation measures in 
students’ achievement measurements or rule out examinations as 
the test of one’s knowledge.  

Introduction 

For over a decade, there has been a general increase in criminal activities in our society. 

More recently, students have joined in all manner of crimes including acting as political thugs. 

Today a code of conduct/dress bill is before the nation’s House of Representatives. In many 

higher institutions of learning, a code of dress has found a place. We dream of peace but we 

cannot stem the rising tide of robbery and murder. Society is deteriorating on a scale never 

before en. 

Who are the culprits? Did they pass through our school system? Has the school failed in 

its role of developing the character of the child? Did the educational taxonomy not claim that 

“education is to develop the head, the hand and the heart - the total man?’’ (Kpangban and 

Onwuegbe, 1992:3). Is that not why “in any one lesson, the teacher’s task is that of ensuring 

that the development of the individual pupil encompasses the three areas or domains in order 

not to produce a lop-sided personality?’’ (Kpangban and Onwuegbe, 1992:3). In other words 

has education ceased to be a tool for the change in our behaviour? Where have we missed it? 

What is the way out? These and other questions shall be examined and attempts will be made to 

answer them in this paper. 

The Challenges 

1. The Non Teacher Educators 

Before castigating the school, let us recall that “teaching is the work which all people 

do so long as they spend part of their lives in influencing the thoughts, feelings and behaviour 

of others” (Morrision and McIntyre, 1973). Therefore character development or the teaching of 

character is not done only at the school but also by non-teacher educators like parents, 

clergymen, older friends, neighbours, employers, coaches, scout leaders, grand parents and of 

late by use of electronic equipment.  

These varied teachers naturally, sometimes, sing different and conflicting tunes. That is 

a major challenge which calls for co-ordination and there is no better candidate for handling 

such coordination than the Federal Government. To illustrate the point being made, take the 

case of parents and the clergymen trying to preach abstinence from pre -marital sex to their 

children and the business promoter, with the support of the Federal Government, who tells the 

uninformed children that they are covered (kampe) with condom. With such conflicting signals, 

what do you expect from the children','’ Of course they will take to the line of least resistance 

(the option that reduces the pain he/she has to suffer).  

What about the uncontrolled and therefore limitless exposure the child has to face in 

today’s information age and the copycat syndrome that bedevil their age bracket? For instance 

in browsing or watching a film/television he may find information and or action films 

(pornography, war, robbery) that not only teaches but also arouses his feelings. The result is 

that even though we love our children and try to instil wholesome values in them, all too often 



we watch helplessly as they succumb to the unwholesome influence of their alrea dy corrupted 

peers whose debased culture is seen as an 

advancement. Thus we see all kinds of behaviours, dresses which are products of one kind of 
education or the other. 

In the past, just as we had what were described as “Western”, we also had what were 
described as “African” - dress, food etc. Today, the information age and globalization are 
gradually side-tracking the “African” as usual as being black, timid, backward, o ld school etc 
giving way to the “Western” and we are greedily gulping them as we leave the uninformed 
youths to decide for themselves. Yet at the end of each year, each arm of the nation assigned 
to take care/charge of these areas of our national life — the Press, Ministry of Information 

would in a gala night beat their chest for a wonderful year.  

2. The Schools 

Besides the non-teacher educators of character, the formal school in Nigeria today, 

like the essentialists observed long ago in the United States of America, has become too 

liberal in the sense that it permits so many non-essential matters - studies of many topics or 

subjects that are considered irrelevant to the central aims of education. The consequences 

then were that the schools became too permissive and more attention was given to societal 

problems. The average academic performance of students became very low. Students were 

poor in English language, Writing and Arithmetic. The average US student could not write 

properly nor do simple Arithmetic problem. That scenario observed in the USA, is what we 

find in our country Nigeria today. We have missed the central aims of education especially 

the development of the heart. Today, the educated are more heartless than the uneducated. 

This is because in a bid to solve societal problems schooling and the curriculum have been 

made to serve economic purposes. The consequences have been far reaching. There was a 

scramble for the sciences and the technological courses. Religion and art by contrast were 

largel) ignored and to date they are not even elective possibilities in many schools. This has 

resulted in the imbalance in our educational objectives - the total man - leading to the 

development of the lop-sided personality (brilliant and skillful crook) lacking in conscience. 

Little wonder that corruption has eaten deep into the fabrics of our national life. The 

policeman who is assigned to track down criminals has become the chief criminal having been 

inadvertently equipped for robbery; the politician forces himself  on the people not to serve 

but to loot the treasury; abuse of office has become the order of the day. Okafor (1991) 

lamenting on the developments in the country joined in not only confirming that our 

education was lopsided and in favour of the cognitive domain but also condemned it when he 

said: “that educational goals must transcend the narrowly circumscribed limits of intellectual 

cultivation of the learner”.  

3. Beyond Teaching Morality Implicitly 

Apart from developing virtues and values through the text and courses, “the overall 
shape of the school curriculum is morally loaded by virtue of what it requires, what it makes 
available as electives and what it ignores” (Nord and Haynes, 1998).  

Concluding they said: 

Schooling is unavoidably a moral enterprise teaching morality 
implicitly as through courses and texts and explicitly through 
moral ethos embodied in rules, rewards and punishments, dress 
codes, honour codes, students government, relationships, styles 
of teaching, extra curricular emphasis, art and the kind of 
respect accorded students and teachers. Schools convey to 
children what is expected of them, what is normal, what is right 
and wrong.... Through their ethos schools socialize children 
into patterns of moral behaviour.  

For instance obedience to the school rules was a pre-requisite for being in a school. 

Indiscipline on the other hand was seriously frowned at and met with severe punishments. It 

was a major disgrace to be involved in any form of cheating especially examination 

malpractice. It led to outright expulsion in most schools. Sexual harassment among students 

or between students and their teachers were unheard of. On the other hand it was a thing of 



joy to be in your school’s or principal's honours list. Extra curricular activities like the 

Scripture Union was encouraged as it helped to refine 

its members in line with the Christian faith. Seniority was highly respected just like in the 
traditional setting. The teacher carved out a niche for himself. To children in particular, he was 
next to God. It was so much so that even if a child’s parents were both professors, he was 
prepared to challenge them if their views even in their areas differed from that of his teacher.  

It is this aspect of education explicitly developed through school ethos that puts man in 
the right order; shows him the right path and instils in him the spirit of dedication towards 
social stability and cohesion that was referred to as the aims of education. All these values no  
longer count or make any meaning to the students.  

Are the Ethos No Longer Relevant? 

The school ethos are still relevant to the development of the students character but they 

do not contribute to his success story. To date school ethos adds nothing to the students overall 

grade points. Therefore as long as examinations determine success and failure of students and 

as long as activities that build character explicitly make no contributions to the computation of 

the overall grade points, so long will students  pay no attention to such activities and so long 

will the development of character explicitly suffer. If it is not to suffer, achievements need to 

be considered across a broader range of outcomes (Leonard, 2004:3). In that case the reasons 

why moral outcomes of students achievement are not included such as: lack of clear definitions, 

problems of measurement and the diverse range of affective domains (Knuver and Brandsma, 

1993), would have to be resolved. 

In more specific terms, the school ethos have virtual ly become irrelevant because of the 

increasing and undue emphasis on examinations as the test of one’s knowledge. For instance, 

even if two people took the same courses in a three years programme, one may at the end be 

considered as a dropout for failing the overall examinations. It is more or less a case of the 

winner takes it all. Yet school evaluation, students’ assessment emphasize achievements of a 

limited range of academic outcomes at the expense of the broader educational curriculum 

(Leonard, 2004:3). So students naturally focus attention on those matters that ensure their 

success in the examinations. You will recall that we observed earlier that the school has become 

too liberal in the sense that it permits so many non-essential matters that are considered 

irrelevant to the central aims of education. Is it in the midst of such numerous subjects and or 

topics that the student would find time for activities that makes no input to their measure of 

success? An activity like an elective (even handwork) as long as it contributes some points in 

the computation of his overall grade points would be valued more by the student than one that 

adds nothing in terms of points. In other words any activity that is irrelevant to the computation 

of his achievements can at best attract only a second place attention.  

You may want to know why these same ethos that have become irrelevant were relevant 

in the past! Apart from the less emphasis on examinations in the past which allowed students 

time to take other activities seriously, the school did not permit many of the non-essential 

matters considered irrelevant to the central aim of education which also allowed students time 

then to fully participate on the activities available. In addition, the character of the students 

were reflected in their testimonials which were significant in the past. That is not to mention 

the religious related courses which formed the bedrock of the past curriculum engineered by the 

missionary societies. 

A system that ensures that students are present in the class to learn, that emphasizes 

participation and reduces the contributions of examinations on the student’s overall 

achievements would create room for every school activity including character formation to be 

taken seriously. In the alternative a system that could measure contributions of activities that 

develop character explicitly which can then make inputs to the overall computation of the 

students’ grade points should be sought. Better still is a system that ignores examinations 

completely - allowing tests only to enable teachers assess understanding of topics taught.  

4. The Teacher/Lecturer 

Along side the decadence in our society has been a sustained public outcry against what 

society considers deviant in teachers and students behaviours. As we  saw earlier there was a 

time when teachers were considered next to God not only because of the unique role of 



nurturing God's creation but also because they carved out a niche for themselves. Teachers were 

role models, fathers, regardless of their ages...  That is not the case today. Some of our teachers 

today do not cover half of their course outlines for the semester before examinations take pl ace. 

They then resort to waterdown 

the examinations or dictate the answers to the unprepared students. It was in the past that 
sexual harassment was a taboo. Today some lecturers take people’s wives not to mention 
their abuse of the single girls. Many lecturers write projects for their students for fees. 

Students today determine their grades by the amount they are prepared to pay to the money 
loving teachers. 

Many will be quick to say that teachers belong and are influenced by the society to 
which they are a part. To buttress their point they may point to the police and the politicians 
earlier mentioned whom it is said the society has turned to do the opposite of what they were 
assigned to do. T he answer to all such observations is that the teacher sets the pace. He is a 

role model. 
Key to these observed decadence in the teaching profession is the fact that the 

characteristics that make a good teacher don't appear to be considered and or adhered to any 
more in the process of recruiting them. Teaching appears to be the dumping ground for all job 
seekers; an all - comers’ job and a stepping stone for the “better" jobs. This is not 
unconnected with the high demand for teachers and the diversion of attention by the nation 

from teachers’ training institutions to the perceived more relevant modern courses in the 
sciences. If a candidate is able to meet the requirement of knowlcdgeability of the subject 
matter, he is recruited into the profession. Whereas to be effective in the teaching profession, 
apart from being knowledgeable, calls for high moral standards because the teacher has the 
rare role of shaping people's behaviour. 

5. The Students 

As for the students the Bible says Jesus’ disciples should not expect to receive better 

treatment from the world than their Master. In the same vein if students are being taught to 

cheat, as good students, no less should be expected from them - God forbid. What a legacy to 

hand down to our youths. 

Conclusion and Recommendations 

The challenges to the development of the character of our society today arc 

enormous. They truly constitute a test to our abilities. What has been mentioned above is 

only a tip of the ice berg. The threat they pose is real. It therefore does not call for lip 

service. A similar warning was sounded many years ago in the USA. I guess it was taken with 

a pinch of salt. Today USA is neck deep into all sorts of crime. Specifically: every 24 

minutes, a murder is committed somewhere in the USA, every 10 seconds, a house is burgled, 

every 7 minutes, a woman is raped and because of the rampant cases of burglary in America, 

any one who goes out lives in fear of returning to an emptv house - American Time Magazine 

of March 23rd 1981. 

That is USA with its superior security network. We must strive not to get to where 

they are today. If saving us from their level of crime is all any of our leaders achieves, he 

would have left his footprints in the sand of time.  

To restore moral education in our nation it is recommended that:  

1. The Federal Government and its agencies should rise up to their responsibilities.  

2. Curriculum planners should seek and develop ways of making acti x ities that develop 

character to contribute to the computation of the students’ overall grade points or  

3. A substitute for examination as the test of one's knowledge should be found.  

4. The teaching profession should be sanitized.  

5. “Ability to pay” should cease  to be the entry qualification into our institutions.  
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